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ABRSTRACT
Discussion focuses on the widespread alienation cf
students from the foreaan lanquage exrperience while referring to

methodclogical factors underlying this syndrome and to the
uncertainty of the status that foreigr landuage instruction has today
in the classrcom. A causal relationship is suggested to exist between
students' alienation and the impact of the audiolingual method of
instructicn. Major portions of the paper cover: (1) problem area, (2)
definition of the foreign language syndrome, (3) outline of the
audiolingual method, (4) contrasting features of the traditional
approach, and (5) suggested techniques for meeting course demands. It
is hoped that the paper will help the campus counselor in his work
with the student. (Ruthor/RL)
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Problem Aveas

This enving the University of Colifomnia, ona of the tovwr-rciiiog
institurions of higher Tearnine, abolichod the foreign lanmunpe ree
guircwent as a part of its seneral cducation curriculuan.  In recoent
years we have observed the stetus of foreign languasces in fhe collene
curriculun bezecouning more and more uncertain, foreiga languose wajors
feeing jucercasingly aim future prospects, end students generally
shoving a marked lack of motivation for learniug a forcise langunnc.

The prevolent attvitude that students have tovard foreipn languene
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plurality, varticularly atr the time wvhen it is developing closer and
wider cooperrtionn with the rost of the modorn world.

The backeround of sccond loansuare Learning is so broead that it
way be vieved in 2 varloty of perspectives, ranging From sublle symo-
tows of an lsolationist tendency an the vationsl scale to yather
technical analyses of linguisvic, psycboliaguisvic, wsychological, and
pedogogical neture., In the face of &Ll the intelligence that such

investigations could offer us we ave i dire need of something beyond,

or ratrher bencath the penervalitvies of conflicting theoretical counsider-
ations -« 1f we are to fulfill our role of studernt cownseloxs. In the
ficst place we neced to acgulre arn understvending of typicsl difficultics
epcountered in foreipgn lenguase learnivg, and also to develop an
insight into the assuapticens of the method of instructien employed,

to be in the position to offer specific recommondations of pro-

cedures and techniques which may be helwriul to the student. Accordw
ingly, this papoer will be concerned with those aspecits of the dominant
method of instruction which cau be more directly associated with the
resulting problems both in lesruning and motivation. Also, we will
suasest some directions foxr the use of the counselor who must deal
with the subztance of the unresclved theoretical issues in the prage
metic terms of what can be done here and now to help the student adjust

to course demands.,

Definition of Foreigq Language Syndrome
We start from the éssumption that there is a foreign language |
syndrome on our college campuses, This malady is typically reflected
in the patient's frustration with and consequent alienation from the
foreign language expericnce in spite of his possible acceptance of

I:Ri(fer products and manifestations of the foreign culture iltself. If
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we are to sugmest feolotionism ze a possible cavse for this attitude,
we must be able to relate this tendency to the alievation of students
frow forecign languares. Howevesry, today's young pencraticns seem to

Y

have a rowantic affinity for the unusucl, tho diifcerent, the exotic,

Tyt e

and, if I may add, for the Sway cath thinge. Whatever this may meay

it certainly must be fsr renoved from the tendsucy o close in and

isclate onecelf from the world, Wevertheless, these same young peeple

seein to find thelr cavosure to Forcizn longuages to be singularly
deficient when compzred o the humen interest, wmore compleice iuvolve.
rent, eand relovance to their livaes that they have been able to find
in foreipgn cultures i other ways,

Obviously, the alicnation hos grown out of their cxperience with

the study of scowe foreian lansuane, Tt is oux coutention that the

PP f his ewpericnce i iv indilyectl -1 n e ed N e T
nature oi this expericence iu only indivectly veizted to the particuala
lenguage -~ but dircctly associated with the method and content of

instructiovn.

Qutline of the Audio~Lingual lethod

For a number of years the Audio-Lingual (A;L)* method has dominated
the classroom at the initial and motivatimﬁally crucial stage in
second languoge leaming. Therefore, it is in order that some answvers
are sought to explain the factors which have contributed to such a
widespread disenchantment with the foreign language experience.

Ar the base of the A-L apvroach are found principles of Skinner's
version of behaviorism extended to language (6), combined with linge
uistic structures, as the content of the target language. DBriefly,

the part played by linguistics in the A-L approach has been restricted

¢ Abbreviated A-L in further text.
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to furnishing material which the contrastive analysls has been able to
isolate and wecommend as being repreosentative structural patterns

of that particular lénguage. Skinner provosed that lenguoge is a
behavior acquired throush operant conditiloning and, althoush this

theory scems to be rather quosticnuble (1), it offered a simple model of the
learning mechanism to the prectical minded linguists, They felt that
thc eptire pfoéésé of 1angﬁege icarning can be reduced to systematic

"internalication® of lingulstic struveturce, by meone of operant cono

generation of corwvesponding utterances. Spolsky (7) sunmmarizes the
major assumptions of the A-L method as follows:

1. TForelgn longuage learning 1s a wechanical process of habit
foxmati.ou,

Z. FHabits are stirengthened by reinforcanent.
w) o

3. Lanauare is behavior made up of habir sentiences 2t the
phonewic, morphological, lexical, and syntactic levels,

4. Repetiticn, practice, and reinforcement of unite and thelr
congatenation are eifective ways of developing langueage
performance,

It is immediately apparent that if the initial bypothesis were
accepted as cbrrect, namely that verbal behavior is made up of habit
scquences only and that language learning is a mechanical process, then
it would only take efficiently manipulated mechanical devices in order
to accomplish the task of mastery of a fcreign language. Accordingly,
memorization of dialogues remains the major activity both in classroom
and language laboratory, and "structure drill" represents the princi-
pal learning device of the method, since it mirrors rather closely
the formula of stimulus and response. In order to promote "internal.
ization" of grammatical principlos the A-T. theoreticians rély hegvily
on the process of discovery. Although we realize that discovcfy can
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be of conciderable value to advanced students, wo find that its
potentisl at the initial stagos of acguisition of grawmatical. come.
pctence is questionable both becausze of its excessive deminds on
¢laseroom time, and because of its frcqﬁently frustratriong and demnrale

izing effcct on students, It 3s sufficlient to examine a book desinned

to bring about such a disgcovery in owrdor to realize how limited

>

-

the scops of the potentizlly daducible ;ranmntavil prined nio and how
little help it offews o the student wha ls wcortaln about his tencas
tive generslizetion and wishes to be econfirmed in his hunch.  Since

students are not allovwed to ask a guesticn In lnslish, they usuvally

e
o
o

retain theis confusion on the particular poliut, In such & case, it
would be apprepriste to suzprest a reference grammar where the student
cen find the nceded stotement synrhesizing the widerlying grammatical
relations,

The rationale for dialogue memorization includes: better ilwitation
of sound and intonation pattern of the target languasc, situational
meaningfulness of urte""nceu, and learning of judiciously selected
structures. Overlearning of lipguistic structures is expected to
result in the transfer potential and in easier manipulation cf trans-
formation drills, etc, Although these objectives are respectable in
themselves, it may be argued that their realization does not neces-
sarily nor automatically follow from dialogue mem&fization. Let us
point out that since translation is not tolerated by the A-L method,
thc'semantic content remains a superficial and the least stressed
Teature of the new utterance. This is incompatible with the claim
of the "situational meaningfulness of utteraﬁces". In practice, even

if a vague idea of meaning is initially gathered by the student, be is

not alloved to verify the same first, but is rushed instead to parrot

o
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the entire chain of utterances with the emphasis on preserving the
speed and invenation pattern of the model. In this manner the wmitire
activity turns very éasily into a truly mechiuical exercise in repoete
ition and the transfer potential of a relatively meaningless string

of utteranices can cobviously be only minimal. X4 is common knovledge
that comprehension of the foreign language exccoeds the studentts
ability for production, particularly at the carly staege of language
'iédfﬁing: Accordingly,”if §fiorﬁfy is aiven to dwmitation of sound and

the mezning ils treated as & gcoondary feature, the student is doubly

—~

handicapped first by insistence cn his weaker and functlonally uwmnote
ivated canacity, and sccond by elimination of & source of wmotivation
that otherwise could be found in the rewarding experience of achieva.

ment .- if comprehension were gliven due priority in the process. In

]

r

her study of the structure and process in laungusge acquisitlon, FTrvine
Tihpp (ey beews U Undenrlihe Lher fuddanental roLe 0 INTerpretation
or comprehension when she points out that children will often respond
to the content of the utterance they have been asked to reveat only.
In this fashion the meaning inherent in the dialogue situation is
minimized by the negative impact that the dull procedure of Ymemoriza-
tion drills" has on students! motivation, and by the cousequent absence
of any degree of identification which is the prerequisite for a frﬁit~
ful rélenplaying experience., We must also consider the potential for
boredom and revolt contained in the practice of imposed parroting of
someone else's remarks and messages -~ wWithout the underlying matrix
of thought and feeling. The same criticism can be directed against
structure drilling owing to the cumulative effects of: 1) gradual
diminishing of students' attention, 2) the proportional shrinking of
meaning, and 3) the increésing_reliance on the mechanical elemdnﬁ in
Qo ' | |
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the repetition. Spraking from classioom cxperience Gefon (3) comw
plains: "Unfortunately, maay Lincubsticoallysorieuted drills are
deadly dull &nd so intent on avoiding the distractions that a meaning-
ful content to the pattern mieht offcy, that the learner secs little
or no connection betwecn those boring evercises aud thet promise of
wider cultural hurizoné or of commmicative facility which originally
moﬂivaﬁed his learningi’, Lt is iromical to recall & warvher faitigued
clLichd thet sdvecntes of the Addoaerthod bove oo wufhg to deserile 8
certain "troditional' apvreach: as teaching Yabout" the langusge and
not the lensuage itseli, for it bas become more and woere apnarent that

the A-l method teaches Ystructurash and naot the living lansuegs clthen.

Contr&stiﬁg Featurcs of the “ireditional' Aeproach

At this point it would be appropriaie to brielly contrast the
AT, marhad with the cowealled Heradisional! aoureach in second lansuans
learning. In the first place this label provides only a vanuc referw
ence to auything that could be more or less directly opposed to the
only "legitiwate" positions of the A-L scheol, and conscquently it is
said to contain the sum total of "absurd’ practices in the light of
ousr "scientific certainties" concerming languase learning process.
Obviously, the reality of the situation is too complex to be
described in oversimplified gencralizations, For example, since
learning of vocabulary in context is doubtless the most adequate way
of dealing with new words, it has been taken for granted that the
"traditional approach in this respéct must be guilty of rote memoriza-
tion of vocabulary lists, on the ground that some old school teachers
_and textbooks offered such lists in each lesson. The only difficulty
with this generalization is that the way the vocabulary items were

Q

ERIC

Aruitoxt provided by Eic:

e




Lubic - , B

-|

wonipulated depended excelusively on the compotence and teaching
ability of each indiwiduzl teschor -« end not on a praescribed proce.
dure, Hevertheless, if ve stevt from typleal strategles prescribed

by the A=l method wo can ideuilly more closcly those'points frow which
the old practice uhowed mozt divergence, and try to reduce them to a
comnon danoninator.. Accordingly the more salient differences are

Found ing the treotwent of aromar, ucee of translatioan, and orienta-

P . i meege T ol e e S S N I . oy gy R
Hoan to culture, Iv vhoyt, vrerclintics vae Cuslorad o engura, verliy,
cnd sreinforce comprehonsion How noach this vractice involves the

tencency teword litarsl trensliation is, to say the lecst, a debat-
able quastion. CGosimar waes tougbt sanalytically and prescriptively,
which gocs (o say that students were esxpected to develon the ability
to identifiy constituents of gyntactic structuwres and to know how and
where ihey may be approvrizte., Interestingly encugh, these aime are
considerecd to be legitimate and conslisient with the function of the
Upedagopical greamman! as it is conceived by the generative grammarians
of today, (8) The old school avpioach generaliy emphasized culture,
but it did so in a restricted way to include elements of distant
cultural. herita rge by sampling of classical literature, Ca the other
hand, the A-L programs are hardly in a position to offer satisfactory
models in this respect for, although authenticity qf the colloquial
language in contcomporary contexts is emphasized in theilr textbooks,
the substence of dlalogues is déplorably narrow and confined to

surface phenomena,® Joyaux (4) expresses a balanced criticism of the

*A relatively recent: development nromising a new outlook on cultural
content in foreisn languase programs is exemplified in the excellent
work of Camille Paver. Fis YLa ¥rance Actucllat ond !Panorama de la
Fronce poderne deal with tonJc' T WicnTa wide svectrum of attitudes,
feelings, and belicis of the French neoole arc revealed as they have
evolved from the past, and they are compared aud contrasted with the
ronﬁral]y held views by Americans, so that development of a cultural

E l(:upoctsve is made to be relevant and realistic as well.
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extreme positions in his statement that v, . .much wos wrong with the
situation then (i.e, in the past), for reducing foreign languaze
study to reading and translating ie as unfair and as stultifying as
reducing it to oral comprecheitsion and spealking ability -« especially

vhen the latter is still Jurther reduced to its least human aspocts,

the refley mechanism, M

Suggested Techniques for FMeeting Course Demands
In accordanice with the Toregoivy, a serious vecousideration of

s 1 e

o

the priority of meaning cquivalence in the. forw of competent i
tion seems to be indispenseble in view of tho crucial role played by

the semantic elemenite in the process of ovaerlearniug of the new

¥

structures. To minimize the possible pitfalls of literal trauslation
in language production, the emphasis must be laid on expressions and

R4 . .
cliché-association

3

amoniy lexical Ltems, which wake for the acquisi-
tion of scensitivity apvroximating that of the native speaker. For
examule, since words differ across languages in respoect to their
semantic restrictions, it is necessary for the student to lecarn every
new item as it is féund in the seatence. Thus a verb reguiring a
preposition in French but taking a direct object in English will be
identified and manipulated accordingly until sufficient overlearning
is achieved, Let us add immediately that the use of translation is
considered an indispensable aid at the stage of initial learning of
particular forms, and that systematic use of the foreign language is
to be encouraged as soon as adequate comprehension of thé meaning is
ensured. Application of newly acquired vocabulary and structures

must follow the initial learning so that vocabulary development paral-

lels expansion of linguistic competence.

O
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Since some students will have difficulty in accomplishing the
task of dialogue memorization, it would be adviszable that they {lrst
meke certein that each utterence is clearly understood before they
attempt to imitate and memorize them. At times, students may find
it helpful to replace the names in the dialogue with those of their
friends, as well as to substitute names of places with other names
and the like, in order to woerify thelr wnderstanding of the mzaning.
Since lenguage use and the Living longuage are cophasived, 1T is

maintained that meaning ig the prinmery element and the sine gqua non

03
a3

of a2 meaningful pr

"

1wctice ¢
As we have observed earlier there is a pioblemsm of rapprochement
between students and the foreign language experlicuce today. Possibly,

the day is not far in the future vhen we will give students credit

Frr houitmem vmdnmndnd am marmand msamana evlhid als cvnm Fatcad es e wend Aladet o
Y RYIIMS woesdootoo o onIoYionos TTnlon LD Loun T L

o R e L R

on their scale of relevance. We caﬁnot heln being cptimistic, however,
because foreign language experience can obvibusly be & learning
" experience of great potentlial, and because more and more enlightened
voices are heard calling fou the'neglected and the missing quality in
todey's instruction -- the same quality wﬁich had earned a place for
the foreign language experience in the curriculum of gcneral education
initially. Let us define it as the potential that adequate e#posure
to a foreign culture contains for humanizing the young and for making
them fit to live richér and more rewarding lives in a pluralistic
world where knowing and understanding the difference makes for meaning-
ful communication ~~ and, consequently, for true membership in a

cosmopolitan society,

O
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